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ABSTRACT

In 1991, a study was conducted at the Community
College of Rhode Island {CCRI) to determine the characteristics of
and major problems confronting adult students with English as a
second language (ESL). A questionnaire was distributed to the 105
CCRI students enrolled in ESL I, ESL II, and Paragraph writing for
ESL classes, reguesting them to identify the prohlems they
encountered outside of schocol that made taking ESL classes difficult,
and problems they encountered in school. Major study findings
included the following: (1) 37 students were 2nrolled in morning
classes, and 68 in evening classes, with females outnumbering males
in both groups; (2) 79.7% of the morning and evening students were
single parents; (3) 77% of the day students and 53% of the evening
students had children under 5; (4) 59.4% of the morning students and
37.8% of the evening students indicated that responsibilities for
Cchild care were an obstacle to taking ESL classes, and 35.1% of the
morning students and 45.9% of the evening students listed lack of
help with household duties as a- difficulty; (5) the most commonly
cited difficulties with school among morning students were hearing
other languages in the English classroom, understanding the
professor, and understanding academic advisers; (6) avening students
cited understanding the readings, getting the wrong advice on courses
to take, and understanding homework and written directions on tests
as problems; and (7) 59.4% Of the morning students and 50% of the
evening students found problems dealing with forms and applications,
registering for courses, and understanding academic advisors and
financial aid consultants. The questionnaire is attached. (JNC)

lﬁ*'ﬁﬁtﬁtlkﬁﬁﬁ*Sﬂtt*%lt*ttﬁ.t**ﬂRﬁttﬁtlttﬁﬁttﬁtt*Rtﬁ.ﬁﬁﬁﬁkt!lttt!tttktﬂ

* Reproductions supplied by EDRS are the best that can be made ®
* from the original document. *

Rtttt*ltttttkkﬂ***'lttt'.RRS‘*QI'*IQ!ltﬁlklttt.tlﬁttﬁtﬂﬁlkt*ttttltttttﬁ




[

y
ot
<H
=
=H
Yo
=
=

Problems Confronting Adults with English
as 8 Second Language wno Enrell in a
Community College

USRS DEPARTMENT OF EDUCATION

“PERMISSION TO REPRODUCE THIS Oftx ¢ of £ ducationat Remsarch sad improvemeat
MATERIAL HAS BEEN GRANTED BY t DUCATIONAL RESOURCES INFORMZ HON
CENTERERIC)
M. Crepeau [ This document has hoen reproduc6d as
tacaivad from the PeIson O ONgRNIEHON
nrginating it

R Minor changes Reve basn mace to improve
repiocduc oo gquaty

& Ponts 0f vitw & OpeHons stated mihs g v
TO THE EDUCATIONAL RESOURCES meat g0 o' necessardy represent officat

INFORMATION CENTER (ERICY O Rt pase.on or poiicy

Mary Crepeey
Decamber 17. 1991

2
BEST COPY AVAILABLE




Discover and they will come! And they did come to a

Fielo of Ureams. We can acate immigration back to Columbus

in 1492, or we can be more historically correct, and point
to Leif Ericson. The era or the vear is irrelevant. Wnat
is relevant 1s the fact that we have large numbers of men,
women, and children who set their eves on the Statue of
Liberty decages ago and came here as immigrants. The flow
nads not Ceased, and though our newcomers no longer 9o
through Ellis Island, they nevertheless come i1n large
numbers.

Recently, immigration has presented & challenge to our
educational system. wny are there suggenly so many broblems
with the present wave of immigrants? Longfield, Savage, and
Al amprese answer the question 1n a pamphlet entitled Adult

Lit@racy: Focus on Limited-gngiish-Proficient Learners.

“Prior to the midseventies, refugees and 1mMIgrants were
more educated and better prepared for the transition to a
new life. Thus. i1n many cases tha teaching/Yearning of ESL
was sufficient. On tne otner hand, the 1979-and-later
arrivals seem to have come from rural backgrounds,
pPOSSes8sing rew portabté skills and arriving in the United
States during a major recess10n with recora unemplioyment”
(11). Many ot these 1mmigrants look te the Jsunior college
+or solutions. There are major i1ssues and problems

cornfronting goults with English as a second 1anguage who
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try to better their conditions by enrolling 1n classes at a
community college.

The problems have been exXplored by various studies on
the Junior ceoliege level . Stan Gilbert in his articie.
“Addressing the Needs of English-as-a-Second-Language
Students” makes a strong case {for the support services
needed by foreign students who respond to the academic
challenges of a new tountry. Janet Kav+etz et. al. focus on
“the actual and expected performance of students in
college~preparatory ESL courses." 1n a study entaitied
"Improving ESL Instruction for College-Bound Students.
Final Report of the Project Conducted July 1, 1987, througn
June 30, 1988." Eoth these studies focus on the necessity
Ot upgracging services availlablie to 1mmigrant students.

Researchers have also scrutinized the success rates of
ESL candidates in post-secondary education. OFf 6,993
students who enrolled at Miami-Dade Community College
(MDCC) y Marcia .J. Beicher designated 884 as ESL and +ouno:
"Compared to the non~tESL students, ESL students were more
likely to have l1eft MDCC after four years and less )ikely to
have graduated. 16X of the ESL enrcllees finished the
fourth level ot the program with satistactory grades:; and

less than 30% of the original ESL group passed the reading
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and writing portions of the basic skills assessment test”
(13). In 1988, Alice Gosak conducted a longitudinal stuoy
at San Jose City College (SJCC). It i1ncluded 1,000 randomly
chosen ESL stuoents entering freshman vear 1n the fall of
1982. By the spring of 1987, "24% of the entire group of
1,000 stugents 1.66% had earnea associate degrees, ano 4%
had transterred to four-vear instituions” (68).

ARlthough these Studies have initiated attempts to
discover the needs of English-as-a-second-!anguage students
and to respond to them with i1mproved academic and support
services, no one seems to be listening to the students
themselves. What are the major problems contronting adults
with English as a second |anguage who try to better their
conditions by enrolling 1n classes at a community col lege?
In a survey conducted at the Community College of Rhode
Island Frovidence Campus. students gave their answers.

103 students enrolled in ESL I, ESL II, and Paragraph
Writing for ESL were survevyed. The instrument used
(Appendix A) to discover the demographics of the population
and to explore difficulties was i1mitative of one used by
Alpha Research Associates, [Nnc. in a previous survey of the
same population. 8Some of the students, therefore, were

familtiar with the format ot the questionnaire. In addition,
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®ach question was explained to assure comprenension, and
students received assistance in formuiating additional
problems not i1ncluded i1n the checklist. They were told they
could respond in French or Spanish, if necessary.

Results were obtained from 37 students enrolled in morning
classes and é8 students enrolled i1n evening sessions. A
demographic analysis surfaces some of the probiems these

students experience when they come to an 1nstitution of

higher learning.

Age of student A.M.
N=37
Number Percent
1. unger 20 2 S5.4%
3. 25-29 3 8.1%
4. 30-34 ? 24 .3%
S. 35 + 13 35.1%
37 100.0%
Age of student F.M.
N=68
Number Fercent
1. unger zv 11 16.2%
2. 20-24 14 20 6%
3. 2529 21 30 .9%
4, 30-34 8 11.7%
S. 35 + 14 20.6%
68 100.0%

As can be seen in the profile of 37 students attending




day classes, 22 or 3%9.44 are over 3¢. In the evening
classes, 22 students or 32.3% are aver 30. Over one half of
day students and almost one third of evening students fall
between the ages of thirty and thirty +i1ve pius. Many have
been away from formal education for 10 years or more. In
addition to learning & new |anguage, they must re-acclimate

themselves to the worid of academia.

Sex A.M.
N=37
Number Fercent
1. Male 8 21 .6%
2. Female 29 78.4%
37 100.0%
Sex F.M,
N=&8
Number Fercent
1. Male 27 39.8%
2. Female 41 60 ,.2%
é8 100,.0%

Of the 37 students attending day classes, B or 23.6%
are male and 29 or T8.4% are +emale. OFf the 68 students
attending evening classes, 27 or 39.84 are male and 4§ or
60.24 are female. In both morning and evening classes,
temales far outnumber males. In private wnterviews, females

often express a agesire to learn English to communicate
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better with their chiidren., with teachers., and with school

officials. [n addition, singie females with chilidren set
high acagemic goals to schi@ve grester economic
independence. Some face ngw challenges alone with an added
burden ot raising children without & husband.

Uniike voung i1mmiorante who enrcell 1n elementary grades
or high school ., aault students often experience the burgen
of @ household and children. These responsibilities
diminish the time thev can spend outside classes to enbance

instruction they receive in a formal setting.

Marital status A.M,
N=37
Number Percent
1. Single 12 32.5%
2. Married 14 37.8%
2. Divorcedo 6 16.2%
4. Separated S 13.5%
S. wWidowed 0 0.0%
] 37 100, 0%
Marital status F.M.
N=68
Number Fercent
1. Single 32 47.1%
2. Married 20 29 .4%
3. Divorced () 8.8%
4. Separated 10 14.7%
Z. Widowedo 0 0.0%
&8 100 .Q%
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Dependent Children at home R.M.
N=37
Number Percent
1. None 6 16.2%
2. One 8 21 .7%
3. Two 10 27 .0%
4, Three 10 27 0%
3. FOUF + 3 8.1;‘
37 100,0%

Dependent children at home P.M.
N=68
Number Percent
1. None 27 39.7%
2. One 18 26 .95%
3. Two : it 16 .2%
4., Three 7 10.3%
S. Four + S 7.3%
68 100.0%

17 of 37 students. 45,94 attending morning classes
represent single parent families: 4 single subjects have 1|
childg 1 has 2 childreni 1 has 3 children asnd 1 has 4
children. of 6 divorced students:’ 3 have 2 children and 3
have 3 children. O0f 8 separated students, 4 have children:
1 has 1 childs: 1 has 2 children and 2 have 3 children.

23 of 48 students, 33.8%. attending evening classes
represent single parent familiess 6 single students have 1
child; 2 have 2 children and 1 nas 4 chilaren. 0f o
divorcegd students, 5 have childrent 1| has 1 chiidi 3 have 3
children and 1 has 4 children. 0+ 10 separated stucents, ¥

have children: 3 have i child: 2 have 2 childreny 3 have 3




children and 1 has 4 children.

37 children of students in morning classes are being
cared for by single parents. 4@ children of students in
evening classes are being cared for by single parents.
79.74 of morning and evening students must share time spent
in learning English with caring for children without 3
partner to assist them.

The ase of a child determines the amount of dependency
upon the aduit. The following charts profile the number of
chilidren age & or below who have parants in both day and

fvening classes.

Age of voungest child A.M.
N=37

Number Percent

i. under 3 14 47 .0%
2, 3-8 yrs. 4 A0.0%
3. 612 yrs. 7 23.0%
4. 13-18 yrs. 0 0.0%
37 1090.0%

Age of yvoungest child P.M.

N=68
: Number Percent
1. under 3 14 3% . 24
2: 38 yrs. 8 19.2%
4, 13-18 vrs, S 12.4%
68 100.0%
10
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23 or 77% of day students and 22 or S3% of evening
students have chiloren age ® or below. Because these
dependents are not 1n & school setting, they must be cared
for by parentse during afterncon hours. Parents are often
obl iged to cut study time after 12:30 in morning sessions.
Single students in evening sesslons must depend ON SPOUSESs
or relatives for chilo care.

Other factors influencing the problems of ESL students
occur when they must contribute to financial support. The
following charts i1llustrate the number of students in both
morning and evening classes whose work responsibilities may

make attending classes more difficults

Employment status A.M.
N=37
Number Percent
1. not workKing 21 36.8%
2. full time 10 27.0%
3. part time é 16.2%
37 100.0%
Employment status P.M.
N=&8
Number Percent
1. not worxking 22 32.4%
2. full time 43 63 .2%
3. part time 3 4.4%
. 68 100 .0%

11
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21 students attending morning classes are not workings
20 are female and 1 is maie, 190 have full time Jobs: 4 are
female and & are male. & have part time Jobs: 5 are female
and 1 18 male. 43.2% of students attending morning classes
have full or part time Jjobs.

23 stugents attending evening classes are not working:
15 are female and 8 are male. 42 students have full time
Jobs: 24 are famale and 18 are male. 3 have part time
Jobs: 2 are female and ! 1s male. 67.64 of students
attending evening classes have full time or part time Jobs.
In addition to time expended i1n attending classes andg
completing assignments, these students spend 20 to 40 hours
in the work force.

Job related and family responsibilities are not the
only chatienges for ES5L students. They often fino
themselves i1n a classroom so diversified that the
educational range extends from minimum to proficient. The

following charts detail this diversitys

I
Egducational status berore coming to the U.5. A.M{

N=37
Number Percent
1. no elementary school 4 10.8%
2. elementary school 9 24 .3%
3. high school 21 06 .8%
4, college 3 8.1%
- 37 100.0%

yowet
0o
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Educational status before coming to the U.S5. P.M.
N=&8
Number Percent
i. no elementary school 4 D 7%
2. etementary school ? 13.3%
3. high school 41 60 .5%
4. collage 14 20.5%
-1 1000 |

13 or 35.1% of students attending morning classes and
13 or 19.1% ot students attending evening classes had not
gone bevond elementary school 1n their own countries. Many
students must struggie to obtain GED’s (graguate equivalency
ciplomas) before or while attending classes at community
colleges.

Diversity is also seen in the countries of origin and
the number ot years spent i1n the adopted country. The

following charts present a clear profile of these two

factors:
Country of origin R.M,.
N=37

Number Percent]
1. Botivia ) Q.0%
2. Cambodia Q 0.0%
3. Cape Verde 1 2.7%
4., China 1 2.7%
J. Cotombzra 1 2.7%
6. Cuba 1 2.7%
7. Dominican Rebublic 19 51 .4%

1

V.
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Number Percent
8. Breece 0 0.0%
9. Buatemala 2 5.4%
10. Haiti 1 2.7%
11. Honduras 0N Q.0%
12. Hungary © 0.0%
13. Korea 1 2.7%
14. Pery (o] 0.04
15. Portugal (o] 0.0%
16. Puerto Rico 6 16.2%
17. Russia 3 B8.1%
18. Senegal 0 0.0%
19. Venezuela 0 0.0%
20. Viet Nam 1 2.7%4

37 100.0%

Country of origin P.M.
N=&8

Number Percent

1. Bolivia 1 1.5%
2. Cambodia 2 3.0%
3. Cape Verde 1 1.5%
4, China 1 1.5%
5. Colombia S5 7.3%
&. Cuba 1 1 .5%
7. Dominican Repubiic 39 S1.0%
8. Greece 1 1.3%
¢. Buatemal a y 4 3.0%
10. Haits 2 3.0%
11. Honduras 1 1.5%
12. Hungary 1 1.5%
13. Korea 1 1.9%
14. Peru 4 S.9%
193. Portugal 1 1 .9%
16. Puerto Rico 6 8.8%
17. Russia ¢ 0.0%
18. Senegal 1 1.9%
19. Venezuela 2 3.0%
20. Viet Nam Q Q.0%
&8 100 .0%

| b
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Number o+ years in the U.S5. A.M.
N=37
Number Percent
1. 1/2 1 2.7%
2, 1 6 16.2%
3. 2 4 10.9%
4, 3 5 13.5%
S. 4 2 8.4%
é. S Q 0.0%
7. & 2 S.4%
8. 7 2 S5.4%
9. 8 2 S.4%
10, 3 3 8.1%
11. 10 2 S.4%
12. 11 1 2.7%
13. 12 1 2.74
14, 14 1 2.7%
15. 19 1 2.7%
16. 16 P 5.4%
17. 19 1 2.7%
18, 21 1 2.7%
1. 23 0 0.0%
37 100.0%
Number of vears i1n the U.S5. P.M.
N=&68
Number Percent
1. 1/2 4 S.7%
2. 1 3 4.4%
3. 2 14 20.5%
4q. 3 4 13.3%
S 4 q S.7%
&. 5 4 5.7x
7. o P4 3.0%
8. 7 7 10,24
9. =] 4 S.74
10, 9 i 1.9%
11. 10 7 10.2%
12, 11t 2 3.0%
13. 12 4 S.7%
14. 14 Q 0.0%
15. 18 Qo 0.0%
16. 16 o ¢ 0.0%
17. 1< b 1.9%
18. 21 1 1.8%
1. 23 1 1.9%
&8 100.0%

Pt
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A study of these results (dds seversl dilemmas. Some
students must learn a completely new 3lphabet ano method ot
writing as they learn their new language. In adgdition,
classes contain students who have been here for under 3 vear
anag some who have been here for up to two dgcades. [t 1s
true that those with greater proficiency will help newcomers
learn faster, but newcomers must first overcome a sense of
initial intimidation.

Uther challenges emerge when students who are trying to
gain Englisn proficiency through ESL courses also enroll in

content courses.

Are taking other colliege courses RA.M.
N=37
Number Pgrcent
1. Yes 34 1 .9%
2. No 3 8.1%
37 100.0%

RAre taking other colleee courses P.rM.
N=68
Number Percent
1. Yes 55 80.8%
2. No 13 19.2%
of 100 .0%

ESL stugents who are try:ing to earn assoCiates ogegrees

find difficulty with textbooks. Not only do they try to

6
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decipher the English meaning, but they find themselves
coping with specialized vocabulary: the language ot
sociology, psychology, anatomy, etc. The 1anguage ot
teachers 1S also beyond that already acquired by the
immigrant student. Along with the speed at which teachers
speak . this factor makes taking notes a hear 1mpossibility.
Tests and papers introduce another hardship which often
discourages the student or makes repeating courses
inevitable.

The survey included a two-pronged checklist. Students
were 1nstructed to check those ditficulties they encounter
outside of school first. This section was followe& by &
list of possible difficylties encountered 1n school. Both

segments allowed the students to add difficulities not

listed.
Difficulties outside of schoot A.M.
N=37
- Number Percent

1. my children require too much 22 S99.4%

of my time
2. there is no other acult to heilp 13 35.1%

me with household guties
3. my partner does not encourage me
4. transportation is ditficult b 16 .2%
3. no difficulties . 7 18.9%
9

17
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dditional difficulties listed:

child care is needed S 13.85%
family and friends do not speak English 7 18.9%
not enough time for study and homework S 13.5%
conomic problems 1 2.7%
ifficulities outside of school P.M.
N=6&H
Number Percent
1. my children regquire too much 14 37 .8%
of my time
2, there is no other adult to help 17 45 .94
me with household duties
3. my partner does not encourage me T 18.9%
4. transportation 1s difficult 14 37.8%
S. no difficulties 28 67 .9%
dditional difficulties listed:
can’‘t speak fluently J 8.1%
O One to practice with 2 S.4%
economic probiems é 16.2%4
hysical exhaustion _ T 18.9%

Results from this section were viewed with the
foliowing variables 1n mind: whether the stucents wno
checked difficulities are male or female, single parents or
married, and whether they are working or not working.

22 students, 59.4%, in the morning classes, 19 females
and 3 males, claim tnat children require too much time. 13
are si1ngle parentsr 4 work full time or part time, and 9 do
not work . '? are married: 6 work part time or full time,

and 3 do not work.
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Results from evening students differed slightly. 20.%%
or 14 students, 13 females and | male, spend too much time
with children. 8 are single parentst 4 work full time or
pirt time, and 4 do not work. 6 are marriedt 2 work full
time or part time, and 4 do not work.

One conclusion from the study indicates that a day care
gervice at the Providence campus is needed to help parents
with dependents while they learn English. This service 18
provided at the Flanagan campus 1n Lincoin where stuaoents
can leave their children at the center for part of the day
or for all day. Additiomnal comments by students attenoding
morning classes emphasize that such a center should be
establ ished in Providence.

13 students, 3%.1%, in the morning classes, 11 females
and 2 males, express a sense of lsolatlion in coping with
housahold duti1es. 9 are single parents: 4 work full time
or part time, and S do not work. 4 are married: J3 work
full time or part time, and 1 does not work.

2%% or 17 evening Stuaents, 13 females and 4 males,
indicate that the absence of another adult innibits their
progress in learning English. 12 are single parents: B
work full tim@ or part time, and 4 do not work. 9 are

married: 2 work full time or part time, and 3 co not work.

19
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No students i1n morning classes find that partners are
not encouraging their endeavorsi however, 1N evening
classes: 10.2%4 or 7 atudents. 2 femaies and 5 males, feel
that the lack of encouragement contributes to their
difficuities. S work full time or part time and 2 do not
work .

Transportation 1s & more i1mportant factor for females.
6 1n the morning classes and 10 1n evening classes find
commuting difficult. 4 males in the evening classes
encounter this problem. Of the &6 students who attend
morning classes, € work and 4 do not. 0f the 14 students
who attend even:ing classes, 11 work and 3 do not.

7 students, 4 females and 3 males 1n day classes and
23, 10 females and 18 maleg, 1n evening classes have No
difficulties outside school.

Additional comments in both groups mention economic
difficulities., the tack of English speaking friends or
co-workers to practice with, and the lack of time for stuoy
and homework. Evening students are more prone to add
physical exhaustion to difficulties they encounter.

The final checktlist focumed on possibie oitficulties
ESL students may encounter 1n school. OUnce again, they had

the opportunity to a&dd to the 9iven list.
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Difficulties in school
N=37

1. understanding the protessor

2. understanding the reacings

3. unogerstanding homework

4. understanding written directions
on tests

S. hearing other languages in the
English classroom

b. dealing with forms and applications

7. registering for courses

8. understanding academic advisors

9. understandjng peopie 1n the
financial ald offlice

10. getting the wrong advice on which
courses to take

1ii1. no difficulties

Additional difficuities listed:

class time 1s short

unprepared for the course

more help from the teacher with writing

cannot understand Englaish 1n the
classroom

empbarassment for the student enroilled

1 1N courses other than ESL

A.M.

Number

A PO W O WMWY

[ =
(S

- ph P P

Percent
18.9%
8.1%
10.8%
1d.85%

21 .64
8.1%
14 .3%

16 .2%
10.8%

13.5%

29 .7%

2.74
2.7%
2.74
2.7%

2.7%

N=68

1. understanding the protessor

2. understanding the readings

3. understanding homework

4. understanding written directions
on tests

5. hearing other |ansuages in the
Enelish claseoroom

6. dealing with forms and applications

7. reglistering for courses

8. understanding academic advisors

9. understanding peoRle 1n the
financtal aid of+ice

10. getting the wrong advice on which
courses to take

11. no gifficulties

21
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Difticulties in school P.M.

Number
3
14
il
[

b
7
11
10
&
12

6

Percent
4.48%
20,5%
16.1%
1&6.1%

8.8%
10 2%
16.1%
14.7%
8.8%

t? 56“

8.8«
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dditional difficulities listed:
nderstanding written directions 1n 1 1 .4%
classes other than ESL
an‘t speak tiuently 1 1.4%
00 many in the class i 1.8%
he schedule o+ classes 1s 1 1.4%
ot convenient
a language lab would make learning i0 14 .74
English easier
ore materials are needed 2 .94

Information gathered from this section was Studied with
three variables in mind! whether students experiencing
specific difficuities were enrollied 1n ESL 1. "N ESL 11, or
Paragraph Writing for EBL. The educational backeground and
the number of vears spent in the U.8. were also tactors
taken into consideration.

0¢ the 39 students in morning classes who founa
problers with the +irst 4 items on the check list, 16, 16 or
84.2% are enrolled 1n Paragraph Wrating for ESL. Results
from students 1n evening classes for the same 4 items differ
sl ightiy: 23 of 39 students or 58.9% enroileo 1n ESL 11
clagses have preoblems understanding pProfessors, readings,
homework . and directions on tests. In agdition, all
students in both morning and evening classes who registered
ditficulty i1n these areas had educational bacKgrounos at the
high scnool level or lower 1n their nNative countries. The
number o+ vears spent in the United States was not a

variable. It can be concluded that the educational
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backgrounds ot adult i1mmigrants is an i1mportant factor in
learning a new 1anguage.

No distinct pattern emerged among students who |isted
1tem number 5, hearing otner Janguages in the Englisn
classroom, ag a difficuity. A total of both evening and oay
stugents i1ngicates that % who experience this probliem are
enrolled in ESL 1, § are enrolled 1n ESL II, and 4 are
enrolled i1n Paragraph writing for ESL. Educational
backgrounds fall mostly at the high school level and the
number of vears spent in the country ranges from 1 to 21.

Students 1n both morning and evening classes encounter
problems when they deal with the bureaucracy which surround
registering and obtaining financial. aid. 59.4% or 22
stugents enrolled 1n morning classes. and 50% or 34 students
enrolled in evening classes find problems dealing waith forms
and applications. registering for courses, ana unagerstanding
academic advisors and financial aid consuitants. Of the Sé&
stugents who 1ndicated difficulty in these ar€as. nore had
9one bevond high school i1n their native countriest 8 or
14.2% bad elementary schoel diplomas, and 3 or 5.3% hao not
finished elementary school. Thea number of vears spent 1n
the United States was not a var:iable.

A total of 17 people, 1&.1%4, feel that they get the

~9
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wrong advice on which courses to take. Because so many ESL
students, 91.9% in A.M. classes and 80.8% in P.M. c)lasses
are enrolled 1n other academic courses, it is likely that
the students who checked this item as & difficulty are not
referring to ESL courses.

19.7% or 11 students enrolled in morning classes and
8.8% or & students in evening classes experience nNO
difficulty i1n school with ESL classes.

Additional comments reveal that 1 student enrclled in
Paragraph Writing for ESL feels unprepared because she came
to the course after having taken ESL [ only. Though the
test used to determine the appropriate level for Engiisn as
a Second Language students seems effective. it couls be
broadened to i1ncluge a wicer range of skills. It might oe
useful to ado a‘conversatxon element and & component to test
cognitaive sKills.

4 students who addeo difficulties to the given list
feel that class time 1s too short. . Although the numbers are
not overwheiming,., the Englisn department has addressed the
185u@ by proposing that class time be doubled for ESL
COUrses.

Additional comments i1ndicate that 10 evening students
would liKke a 'anguage tab to heip them with Englisn Courses.

Other agditional comments i1ncluded gifficulty with writing,
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fluency and understanding English in the <!assroomy
inconvenient schedule of classes: necessity {or more
instructional materialsi large classes, and embarassment
experienced in other than ESL classes.

The Field of Dreams continues to 'we i1mmigrants from

everywhere. Deéspite great odds, they seexX a better |1ite
first, by trying to become proficient in the language of the
adopted home!and and then, Py aspiring to higner education.
Since the numbers are increasing, there is no doubt that
higher education will nave an even greater challenge
responding to the needs of adult ESL sStudents in tne future.
Institutions eften try to better their programe by gathering
impressions and avaluations cuiled from teachers, guidance
counseiors, and researchers. This method can result in
introducing changes whieh have no reievance te those
actually enroilea 1n classes. 1t may be wisér to listen to
the voices of students we have togay that we may enhance the

learning of those we will have tomorrow.
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APPENDTIX A

ASE! —under 20 —20-24 —— 2529 —30-34 ~—35+

Gander: ._.Male —Female

Marital status: .—-Single —MNarrieo «—Divorceo
—aSeparated — Widowed

Number of dependent children 1iving with vou: e..None —One

—Two —Three ~—Four or more

Age ot youngest child:; .under 3 ...3-8 ——$-§2 —12-18

Current Emplovment status: —-Not worKing ——Full time

—Part tine (20 hra. 3 week or less)

Eaucational status before coming to the U.8.:

~-d1d NOt compiete elementary school

~—Ccompleted &lementary school

~—compieted high school

—COomplieted college (unmiversity)

Country of origin: .

Number of yvears 1n the U.5.:

In agdition Yo E8SL classes, are vou taking other courses at tre
college ievel?

— T OS e NO

Following are some difficulties vou may have with taking English
courses. Check those that appiy to your situation.
Pifficulties ocutside of wshoel: '

~aMy chilgren reguire too much o+ my time

—there 15 no other adult to help me with housenoida duties
—my partner does not encourage me

w—transportation

"6



12.

List other difficulties you may be having outside of school which
make taking English ciasses ditficuits

Difficulties i1n schools

~Junderstanding the protessor

—lingerstanding the readings

—understanging homework

—understanding written directions on tests

— .hearing other |anguages 1n the Englisn classroom
—-aealing with forms andg applications
—registering for courses

—tlinderstanding academic advisors

—-getting the wrong advice on which courses to take
—understanding people 1n the financial ad office

List other dit+iculties vyou may be having 1in school which mare
taking English courses ditticult:

r)'?
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